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ABSTRACT

Basic writers often experience difficulties when
trying to articulate ideas in writing that are more specific,
systematic, and fully developed than their speech. The writers must
learn how to put their thinking into the appropriate forms and
expressions necessary to address an academic audience. Noting that
the natural working of the human mind seems to develop ideas in
traditional rhetorical modes, such as definition, classification,
comparison, and cause-and-effect, F. D'angelo has presented a
systematic list of 10 overlapping static and progressive logical
patterns of arrangement. When students want to develop an idea in one
of these patterns, they need to consider how to organize their
information and to choose expressions and grammatical forms that
relate to the parts of the patterns or networks. M. A. K. Halliday
and R. Hasan have suggested a valuable system of terms that express
relationships between sentences. Cohesion requires understanding the
relationships of ideas and also mastering grammar and punctuation,
especially punctuation of complete sentences. In explaining his
system for identifying cues to intellectual processes, L. O'Dell
discusses focus, classification, change, and temporal and logical
sequence. (A chart entitled "Development by Cohesion, Structure, and
Content," derived from the ideas of the above authors and designed to
‘structure systematically the forms and expressions that constitute
%he)appropriate content of a2 basic writing class, is included.)

JD

REXRRRRRRRRRRRRRRRRRRR KRR R R R R RRRRRR R R R R AR AR RRRRRRRRRRRRRRRRRRR AR AR RS

* Reproductions supplied by EDRS are the best that can be made *
3

from the original document. *
RRERRRRRRRRRRRRRR R RRRRRRR KRR R R R RRRR KRR KRR R R R KRR R R KRR R KRR R Rk Rk kR kkk




(.8. DEPARTMENT OF EDUCATION
Ottice of Educeionst Resesich #nd iImprovement
EDUCATIONAL RESOURCES INFORMATION

CENTER (ERIC:
This rsocument has bedn reproduced as
taceived from the person Of orgamzation
pngrmating it
0 Mingr cianges have been made 1c whprove
roproguChon quahty

® Poiniy ot viewor opimons stated in this docu-
mant go "ol necessanly represent officiat
QER! position o policy

FN27398?2

Thinking with Verbs and Conjunctisns

Carolyn G. Hartnett

“PERMISSION TG REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

Carolyvn G. Hartnett

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC).”

4 AldosS S

gyl

—

o) .
g

Aruitoxt provided by Eic:



Thinking with Verbs and conjunctions

carolyn G. Hartnett

College of the Mainland, Texas City, Texas

Basic writers often have fine orsl coping skills yet
experience difficulty when they attempt to develop ideas in
academic writing that is more specific, more systematic, and
more fully developed than their speaking is. 1In addition, the
mechanics of writing often increase the burden so much that
they present their thought weakly or lose it completely.

Their problem is not primarily learning how to perform
intellectual processes, but learning how to put their thinking
into the forams and expressions that an academic audience
expects. These forms and expressions are the appropriate
content of a basic writing class. I have tried to structure
them systematically on the chart entitled, "Development by
Cohesion, Structure, and Ccntent." Each part of the chart has
its own justification, which I will now explain.

Frank D'Angelo has pcinted out that the natural working of
the human mind seems to develop ideas in traditional
rhetorical modes, such as definition, classification,
comparison, and cause-and-effect; his evidence of the
psychological reality of these modes is tha* they Lave endured
since Aristotle. D'Angelo lists ten static and progressive

logical patterns of arrangement (Frank D'Angelo, A Conceptual

Theory of Rhetoric, Winthrop, 1975, pp. 57-58). Although the

patterns overlap and seldom appear in pure form, they provide

a systematic list of kinds of thinking or development.
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D'Angelo's list of patterns provides the headings for the
columns on the chart,

When students want to develop an idea in one of these
patterns, they need to consider how to organize their
information, and they also need to choose expressions and
grammatical forms that relate the parts of the patterns or
networks. Since meaning consists of relationships, according
to the linguist Pike and to many cognitive theoreticians,
terms for expressing relationships should be important. We
can find a valuable system.df terms that express relationships
between sentences in the cohesion system described by Halliday
and Hasan (M. A. K. Halliday and Rugaia Hasan, Cohesion in
English, Longman, 1976). Many of the types of cohesive ties
that Halliday and Hasan classify hold attention on
previously-given information while it is being manipulated; .
however, some of the ties indicate manipulation in one of the
rhetorical modes. These terms are listed on the chart in the
first major row below D'Angelo's headings.

Manipulative cohesive ties include words such as secondly,

bigger, later, and consequently. They lead to further

development of an idea in another sentence, avoiding the
common problem of one-sentence paragraphs. When the cohesive
terms are transitions that o@cur at the beginning of
sentences, they label the type of development very

specifically and emphatically; they become a theme of the
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sentence. Cohesive terms within a sentence may be used in a
way that is not cohesive but that devel~ps the sentence
locally according to one of the rhetorical patterns.,
Unfortunately, areas of cohesion become trouble spots in
the essays that pritchard analyzed (Ruie Jane Pritchard, A

Study of the cohesion pevices in the Good and Poor

Compositions of Eleventh Graders, piss., University of

Missouri-columbia, 1982). Cohesion requires understanding the
relationships of ideas and glso mastering grammar (such as
comparative adjective form) and punctuation, especially
punctuation of complete sentences. This complexity suggests
associating the relevant editing skills with writing
assignments of the type most likely to require them,

For other methods of expressing rhetorical mode within a
sentence, we can build on Lee 0Odell's system for identifying
cues to intellectual processes ("Measuring changes in
Intellectual Processes as One Dimension of Growth in Writing,"

in Charles Cooper & Lee 0Odell, Evaluating Writing: pescribing,

Measuring, Judging, NCTE, 1977). He includes various

structures, some of which are listed on the chart, below the
possibly cohesive terms. o0dell also suggests some vocabulary
items which are included on the chart as examples of possible

content words.
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0dell's first process is focus, which he identifies with
the grammatical subject of sach clause. Focus is not a
pattern of development in any rhetorical system, but it is a
prerequisite for all predication and development. Maintaining
focus on previously-given information is a function of the
ron-manipulative types of cohesive ties, such as repetitions
and third- -¢:'son pronouns., They are necessary for all
extended discourse in English, but they do not indicate any
particular mode of development. Physical context is another
one of 0Qell's categories that does not indicate a specific
type of rhetorical development, but the remainder do express
it.

When 0dell discusses classification, he states his
assumption that when a linking verb joins a predicate
nominative and a subject, one of the noun phrases classifies
the otheX., He includes with classification the lexical items
for simjlarity, instead of listing them under
compar igOn-contrast, as in this chart.

Odell makes a separate category of change, which might be
linked rhetorically with either narration or process, since
both invQlve time. I have treated it as a subdivision of
contrast. I have also added simile and metaphor as methods of
expressing comparison and contrast. oOther figures might be

included also.
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Odell has a single category of both temporal and logical
sequence - although p'Angelo's cutline distinguishes narration
from process and cause-effect from syllogism, resulting in a
four-part division of Odell's category. This division
illustrates well D'Angelo’s warning that rhetorical patterns
overlap., It is hard to justify the separation of the lists of
possible content words; perhaps we should combine the process
content words with the narrative words and the words for
syllogism with those for cause-effect,

The display of content words on the chart is intended to
be suggestive only, expansive but not exhaustive, These items
are in no sense an index of the method of rhetorical
development, but they are words that have some sense that
expresses such development. The vocabulary lists might serve
pedagogically, for study. The entire chart might serve
heuristically, suggesting structures and terms that student
writers might use in the development of their thinking. Its
three-part division illustrates why no single part can predict
writing quality or rhetorical mode, The chart also has
implications for discourse analysis, both manually and by

computer,
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DESCRIPTION DEFINITION PAKTITION CLASS1FICATION EXAMPLE
TERMS Ordinel Ganeral Specifics
COHESIVE numbars, classzes with genaral
BETWEEN Additive classes
SENTENCES conjuncte
OTHER AAttributive Gareral classas Pradicate
TYPES OF adjectives or with specifiad nominatives
STRUC - details that limits
TURES entail or
imply them
EXAMPLES abnove account allocate admit archtatype
OF abroad charactaeristic allot aggregate case
POSS1BLE abut corrste alphabetize all daemonstrate
CONTENT adhere corivey altarnate analysis desigriate
WORDS align deriote anothear array aspecially
altitude deterasing apiece assamblage axemple
apart distinctive apportion assortmant examplify
approach distinguish arrange. ant branch exprassly
area essence array bunch illustrate
arm axclusive assign bundle .-° instarce
arourd axprass attribute catalog nodel
asunder imply batwaan cataegory namaely
avay inclusive catalog class particular
back indicate certain clump praecadent
background intend chain cluster prototype
base labal codify collaction reprasentative
baam name column collocation sample
besar scope concatanate combine speciman
bed sigrify consecutive conpile stardard
behind specify constant componant symptom
below subject continue composa typafy
board syrionygm deduction comprehansive
body title dagrea consist
bora translate discrete corstitute
breadth distinctive contain
caliber distribute content
cap each daenomination
capacity eritail daepartmant
cailing entire division
circle file embody
circuit first «mbrace
close flow gathaering
contect follow genaric
cont iguous following genus
corner gather group
crest gradation heading
daap grade include
diameter haraory incorporate
diffuse idiosyncrasy ingradient
dilatea immaediate involve
disperse indax kind
distarcae individual makeup
dot lina most
down link origin
drcp list pack
elaevate main part
end major range
even madiata saction
extant middle sort
far near spacies
fill naxt subdivision
fira order subsuma
flap particular synthesis
flat perennial system
floor period tabulate
foot place type
foundation plan usual
frame point variaty
furthaer position wholae
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COHPﬂRlSDN—
CONTRAST

Comparatives,
Rdversative
conjuncts

Superlatives,
Nagetives,
Verbal after
meanings of
begin or st
SimiTe, Maetap

Temporal
conjuncts

Time ordear
with same
granmatical
subject

Tampor.l
conjuncts

Imperative,
Time order

Causal
conjuncts

Gaenaural Cleassas
with specaifics
and ell or no

aberretion
absurd
accord
affinity
agree
alian
allegory
allied
alliteration
allusion
alternatively
aralogy
antagonism
ant ipodes
antithesis
antonym
ape
apocryphal
apparerit
approach
approximate
as

as if
as=similote
b&come
begin
beguile
belie

blot
blundar
brother
but
caricature
ceasea
cheange
close
coalescance
cognate
coinciderce
coamon
companion
coaplamantary
contrary
contrast
convert
copy
correlate
correaespond
countaer
countarfeit
deceaeive
decreacsa
delusion
deny
despites
deviata
differ
disagree
disavow
discard

aboriginal
afterncon
afterverd
age

ago
ancestor
ancient
antaecedant
antedatae
anterior
ant iquate
entique
archeic
as

autumn
back
before
daun

day

decay
decline
during
early
eldar

ecn

ara

erst

fall
forenoon
forewvard
former
fresh
frontispiece
grounducrk
herbinger
raading
herald
hitharto
hour
imnediate
instant
introduce
minute
modarn
momant
sonth
moon
morning
nNew

night
noon

Now
obsolete
occasion
old
old~fashionad
onen

once
opportunity
past

anticipate
approach
approaching
change
coaxistaent
coincident
coming
contamporary
current
descaerdants
doomsday
earlier
eventual
expect
foresae
forestall
forward
hair

hance
hereaftaer
impand
instant
later
lataest
mcanvhile
naxt

Nnow
posterity
prelimirary
presert
previous
prospect
sisultenaeously
scon
subsequently
sgynchte-onic
then
trenceforth
tomorrow
ultericr
whaereupon
whiile

account
accrue
affect
arise
attribute
because
begat

breed
bring about
calculate
cause
conduceae -
coNsequence
consaquantly
contingent
contribute
create

crop

depend
derivative
datereine
develop
effect
aemariate
astablish
evolve
explain
figure

flouw

flouvear
follow

for
from
fruit
genGrate
germinate
hang

happan
harvest

heance

hinge

induce

lasd

make

on account of
originate
outcome
outgrouth
overcome
owing to
protlam
produce
promote
putative
raticriale
reason
reckorn
result

=ince

solve

this cause

actiieve
aluays
as=esSs
cliaax
com:lete
comprehaensive
compromise
conc lude
cont jusion
cons2ider
corisummate
corcllary
criticize
culmination
customnary
decide
decree
deduction
determine
disclose
discover
antire
evaluate
axhaust ive
finally
find
finish
idertify
if...then
inductaion
infar
inquire
investigate
Judgs
aorsal
pondcier
prevalart
rank
realize
recognize
regard
resarve
rule
=zattle
=olid
solve
succeod

=um

t horough

t hroughout
total
trace
universal
unravel
valua
varify



